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INTRODUCTION 

Let’s start by thanking all the educators and their supports for helping students navigate their 

educational paths during this time. It is safe to say, we have never been here before.  As 

educators, you are continuing to educate students while keeping yourself and your family a 

priority.  It’s quite a tall order. Thank you. 

 

Every Child Whole, LLC. (ECW), formerly IMAGINAL Education Group, the for-profit 

affiliate of ReThink Learning, Inc. (RTL), is an international educational services organization 

providing consulting, advocacy, and training services with an expertise in the area of 

childhood trauma.  ECW specializes in understanding the relatedness of trauma’s impact on 

systems and organizations. The intersect of this expertise coupled with the design of 

customized solutions can provide access and forward movement for the mission of schools 

and organizations.  

 

Little did we know when we wrote our educator course, The Day Trauma Came to Class, 

that we would ever find ourselves in the middle of what is being called a global pandemic. 

But here we are.  This moment in time highlights what we share as LIFE PRINCIPLES and 

that is that EVERYONE MATTERS, EVERYTHING CONNECTS, and EVERYTHING COUNTS. 

 

It may be that your student or child is living during this time and this is their first exposure 

to an adverse childhood experience, although we would think that is probably a rare 

exception. If this is not someone’s first exposure, then this means living in this time, 

encountering this adverse childhood experience, is a compounding trauma that is being 

added onto the unaddressed trauma or traumas that already exist in someone’s life.  In 

education we talk much about root cause. We can all agree that it is evident more than 

ever, if we didn’t already realize and acknowledge before, that parents are indeed the most 

root thing in a child’s life.  When a child is home now, in an isolated state with family 

members and parents who may themselves have unaddressed trauma, it is easy to see where 

this can be a very unsettling time.  

 



 

In this guide, we will share strategies, ideas, and resources for helping your student and their 

family, as well as yours, navigate this time and come out stronger on the other side.  

Questions can be directed to info@everychildwhole.com.  Dr. Ivy would love if you visited 

her on Facebook, LIKED her page, and let her know what you are up to during this time.  

You can find her at www.facebook.com/ivybonkbiz. 

 

 

 

  



 

WAY #1 – CAST THE VISION FOR THE ENDGAME 

 

We debated whether or not to begin with this one, but think it makes the most sense given 

the circumstances. As in all of life, if we don’t determine where we are going, it is unlikely 

that we will get there.  

 

We will start with a research reminder around the topic of resilience. Resilience is about 

having the ability to bounce back from a difficult situation. As we can agree, we find 

ourselves and those that we know and love to currently be in a difficult situation, some more 

so than others.  In the resilience research, we find that one of the keys to recovery is the 

ability to reframe the situation or the event. It is for this reason, that we named this guide 

Creating Opportunities and Values Instead of Distress: 19 Ways. We are not disregarding 

what is going on, but rather we are choosing to look at it in the most positive light possible.  

 

Dr. Ivy recently published her story, LOST: Finding My Way Back to A Place I’ve Never 

Been. The last chapter of the book – Making the Trauma Serve You - captures this very idea. 

Her story is a journey of picking up the broken pieces and instead of being taken down by 

them, she discovered how to use them to serve her bigger purpose.  

 

With this thought in mind, begin to encourage your students and their families, and even 

yourself and yours, to use this time as an opportunity to stop and decide how it is that you 

want to come out on the other side, maybe it’s a new set of skills you want to acquire, or 

new behaviors that need to be established. If so, set the goals and create the tiny habits that 

will help you facilitate and realize this vision.  

 

You may already have a system or routine for goal setting that you can share with your 

students.  In case you want an update or check out other alternatives, below is one link 

listing different Goal Setting apps. 

https://www.bustle.com/p/11-goal-setting-apps-that-will-help-keep-you-on-track-

12961869 

 



 

Another helpful app is FOCUS for timed work sessions.  There are others available, but 

when setting goals, SMART, or otherwise, it is helpful to break them down into bite size, 

manageable pieces.  We would encourage you to check out FOCUS at the App Store or 

find something similar.  

 

To learn more about the strategy of Tiny Habits, check out Dr. B.J. Fogg, Stanford Professor, 

to learn more. 

 

 

  



 

WAY #2 – PUT ON YOUR BODY CAM 

 

Way #2 is a topic we are all too familiar with, hear so much about, but continue to struggle 

to make a priority and that is the topic of SELF-CARE.  It makes logical sense to us that if we 

do not take care of ourselves, we are not going to be in a place where we can be of much 

benefit to others. This is when we need to make sure we have on our Body CAM. Body 

CAM, in this instance, is our commitment to the process of CHECK, ADDRESS, MONITOR.   

 

CHECK 

CHECK is about checking our boundaries, going deep to identify those blind spots that may 

lead to the depletion of our energy, and getting real about the behaviors that continue to 

keep us in an unhealthy cycle.  We need to love ourselves enough, regard ourselves enough, 

to do that serious check.  

 

ADDRESS 

Next, is ADDRESS.  It is not enough to recognize that there is something standing in the 

way, although that is important.  However, recognizing and acknowledging alone, if we 

stop there is not enough.  Allowing ourselves to be comforted by the fact that “we can see”, 

but fail to take action, is only mental assent and will result in continued frustrations due to 

inaction.  We must take the next step to ADDRESS, this does not mean, for example, if you 

have identified three things that you have to work on all of them at the same time, but you 

can prioritize and focus on the one that is creating the greatest loss or interference or perhaps 

brings the quickest win. Take the items that you have identified and make them a part of 

your goals, create the tiny habits, and action steps needed to support them and you, so they 

do not become overwhelming.  

 

 

MONITOR 

Lastly, to ensure that you don’t go back to your old way of doing things, it is important to 

set up mechanisms or helps for you to MONITOR your new boundaries, i.e., put a reminder 

in your phone to ask yourself three important questions every two months, maybe every 



 

month, maybe every week. This is also something that you can use as a resource for your 

students and families and friends. 

 

Some signs you may be in need of some TLC and attention: 

• You find yourself with a lack of motivation, 

• You find yourself feeling overly tired, 

• You find being short-tempered and intolerant of those around you, 

• You find yourself always pointing out the negative, and 

• You find yourself wanting to disconnect and shutdown. 

 

Where do you find yourself on the 4-point SELF-CARE Likert scale below? 

• I'm good.  I could totally coach someone else. (GOOD PLACE) 

• I have to admit, I am a little tired at the end of the day. (COMPASSION FATIGUE) 

• I am having trouble discerning where my student’s problems end and mine begin.  

(VICARIOUS TRAUMA) 

• If one more person asks me for something, I am going to SNAP. (BURNOUT) 

 

Professional Quality of Life Scale  

http://www.proqol.org/ProQol_Test.html 

 

  



 

WAY #3 – PRACTICE SELF-CARE THROUGH 

PARTNERSHIP 

 

Continuing with SELF-CARE, it is important to note that, although the work can seem 

overburdensome at times, this is not or should not be a one-man show.  To support your 

SELF-CARE, we need to learn to share the load.  Your parents and students should be your 

co-learning partners and they should understand this.  It is the “we are all in this together” 

conversation.  Something like, “In order for us to be successful, I am going to need your 

help to do x, y, and z”.   

 

Helping students take ownership of their educational journey by making them co-learning 

partners is a great strategy.  It is a collaborative process where the student is considered a 

part of the team and their voice is counted.  It would be interesting to explore with the 

students how they would navigate this educational journey if it was left up to them.  You 

could create an activity much like the ice-breaker or PD activity where you have to figure 

out how you are going to survive given a preset list of parameters and supplies.  Survival in 

this case, would be academic success, in spite of COVID-19.   

 

As mentioned, we understand how this is a stressful time for everyone, no one more so than 

parents who are home with students.  If they themselves are dealing with unaddressed 

traumas, navigating this conversation can be a source of tension.   Sometimes just 

acknowledging the difficultly can be appreciated and can lessen some of the anxiety.  In 

The Day Trauma Came to Class, we mention Golden Rules of the Classroom.  They work 

in a virtual setting as well, and they are (1) We Have All Been Through Things, (2) We All 

Have Value, and (3) We Are All in This Together.   

 

  



 

Sometimes in order for someone to be a help, they themselves may need to be helped first.  

Story is a powerful healing tool.  Being able to identify with someone else is helpful in the 

resilience building and self-care process.  Dr. Ivy’s journey and companion guidebook may 

be a resource for you and your families. 

Kindle version of Dr. Ivy’s book is available on Amazon for .99 cents. 

 

Companion Guidebook to LOST: Finding My Way Back to a 

Place I’ve Never Been 

 

  



 

WAY #4 – GET UNDERSTANDING - TRAUMA 

 

Many of us may be familiar with the work of the late Stephen Covey The 7 Habits of Highly 

Effective People.  One of the principles in the book is Seek First to Understand. This is very 

important when attempting to help your students and their families during this time as well 

as give yourself grace as you navigate your own personal path. You may be familiar with 

this information, but it is always good to be reminded. 

 

This first point we want to make around the topic of trauma is VARIABILITY.  Whether or 

not living in COVID-19 is an initial adverse experience or is another one layered on top of 

and compounding existing unaddressed traumas in the life of your student, it is very 

important to remind ourselves of the variability of trauma and its impact on a person’s life.  

Research shows that trauma is as individualistic as the person that it is inflicted upon. You 

and I can have the same experience, but with very different outcomes and that is based on 

a number of variables. What happened, where it happened, by whom it happened, when it 

happened, how long it happened, how you processed what happened, and what you 

believe about what happened, all play a part in how trauma is processed in someone’s life.   

 

The second important point to remember is that when someone is in the midst of trauma or 

dealing with unaddressed trauma their ability to learn can be severely impeded.   Their 

processing ability has been restricted, finding it difficult to take in and receive information.  

Being able to check-in with your students to see how they are processing will help you 

gauge your expectations.   

 

Course handouts covering some of the cognitive processes impeded with recommended 

strategies to address may help.    



 

WAY #5 – GET UNDERSTANDING – THE BRAIN 

 

As mentioned in Way #4, when a person is processing or dealing with trauma, learning is 

impeded. This occurs because, depending on the time of the infraction, brain development 

has been interrupted. In an effort to gain understanding about the brain and its relation to 

trauma, we will cover briefly two important points. First, is the 6 R’s of early brain 

development, and secondly, trauma’s impact on the actual structure of the brain. 

 

6 R’s of Early Brain Development 

Dr. Bruce Perry, founder of the Child Trauma Academy (CTA) and The Neurosequential 

Network, and we consider one of the patriarchs of child trauma research,  shares 6 R’s of 

early brain development.  

Relational (safe) 

Relevant (developmentally-matched to the individual) 

Repetitive (patterned) 

Rewarding (pleasurable) 

Rhythmic (resonant with neural patterns) 

Respectful (of the child, family, and culture) 

 

The combination and culmination of these impairments to the interactive processes lead to 

a dysregulated brain. Dr. Perry shares “a dysregulated brain is the antithesis of learning and 

development”, thus, our previous point of impeded learning.  Conversely, these interrupted 

processes are the same ones that need to be addressed to bring healing and regulation.  

Again, this information is provided so that you gain foundational understanding. We are not 

making the assumption that all students have experienced trauma in early childhood. 

 

 

 

 

 

 



 

Trauma’s Impact on Brain Structure 

This is not a comprehensive overview but covers some important points. When our student’s 

experience trauma, their stress response system becomes exaggerated and extended and the 

architecture of the brain is altered. 

 

Corpus callosum. The corpus callosum becomes constricted.  This is the part of the brain 

that connects the left and the right hemisphere. So, when a child experiences trauma, it 

creates a breach of sorts between the hemispheres impacting integration. 

Hippocampus.  The hippocampus is another area of the brain research shows becomes 

smaller.  Hippocampus is the part of the brain responsible for memory. 

Amygdala. We see the corpus callosum and the hippocampus become smaller, however, 

the amygdala, sometimes referred to as the seat of emotions, becomes larger.  While some 

emotion is the classroom is good for engagement and discovery, dysregulated emotions in 

the classroom presents a problem.    

Frontal lobe.  Lastly, the frontal lobe becomes smaller.  The frontal lobe is responsible for 

our executive functioning where decision making, planning, self-monitoring, regulating 

emotions, paying attention and staying on tasks take place. 

 

And although we mention these as separate functions of the brain, we all know there is a 

continual interplay between them going on.  A perfect addition to helping your student see 

the importance of becoming a co-partner in their educational journey is to empower them 

with the knowledge of their amazing brain.  There is so much you can do here.   

 

With permission from my friends at The Child Trauma Academy, we are sharing brain 

lessons.  The request is that if you use the materials that you simple do so with honor and 

give the proper attribution (All Rights Reserved @ Bruce D. Perry MD, PhD 2009-2020). 

 

 

  



 

WAY #6 – KEEP FIRST THINGS FIRST: REGULATION 

THROUGH RELATIONSHIP 

 

We will use the 6 R’s of early brain development to frame some of our WAYS going forward. 

One topic that all research can agree on is that for trauma healing to occur healthy 

attachments and relationships are foundational.  In the attachment research, we find secure 

and insecure attachment.  If you live in an environment where there are healthy 

relationships and misfortune occurs, your ability to be validated and process your emotions 

and experiences lessens greatly the impact of the event.  That is why it is important to 

understand that children need the adults in their lives to be predictable, consistent, and 

dependable.  

 

Remember, you serve as a safe place for students.  Although they may not be saying it, they 

are looking to you in what feels a very unstable time, to be stable for them.  You may have 

heard of someone borrowing your confidence, well, students need to borrow your stability.  

They need to know they can count on you. 

 

What are 3 to 5 questions you can ask your students every day or on the days you connect 

to make them feel that they are seen and that you care?   

  



 

WAY #7 – CREATE THAT SAFE PLACE 

 

If you have participated in any trauma training at all, the idea of creating a calm or safe 

place in your classroom is not something new to you.  At Every Child Whole, we use SAFE 

as an acronym for SUPPORTIVE, AFFIRMING, FRIENDLY, and ENCOURAGING. It goes 

without saying that a teacher’s interaction with their students should be indicative of that 

safe place.  

 

Build a New Vocabulary  

Challenge your students to come to each meeting with their new SAFE message or 

vocabulary that they can use not only in their own home, but as they engage with others.  

Asking themselves the question to test whether it is a SAFE word or not “does this word or 

message make me feel safe and cared for?”  Create a SAFE messaging bank at home.  This 

would be a great activity to include parents in on.  They can write the word or message on 

a piece of paper, doesn’t have to be fancy, and then after they have shared, they place the 

paper in their bank, i.e., shoebox, mason jar, milk jug.  You can suggest a list or provide a 

resource to help get them started. 

 

Set up a Calm Corner 

What are some of the things that students can bring into their home to recreate that safe 

place or calm corner found in your classroom?  Use this link to access the resource creating 

for support in the classroom that you can use to adapt for the home.  Reminder to allow the 

student take the lead where possible.  You can adapt ideas based on the age of the child 

and look for ways to incorporate parent support. 

Some questions to ask to help generate ideas: 

What are some of your most favorite memories that brought you joy?  

How can you recreate that experience while inside your home? 

What is something you have done that you notice helps calm your fears? 

What are some of the creative ways you use to express what you are feeling and get 

your thoughts outside? 



 

WAY #8 - EXERCISE EMPATHY WITH OTHERS 

 

Empathy is the ability to identify with another.  We often define it as the ability to walk in 

another person’s shoes.  One thing we can do to repurpose or benefit from our COVID19 

experience, is that we can leverage it as an empathy builder.  You can build common 

ground with your students by helping them recognize that indeed we are all in this together.  

This is one thing we can say and know that our fellow classmate has experienced, maybe 

not processed the same way, but it is a common place we can all identify.   

 

We can use this common experience, to continue to build understanding and empathy, and 

stretch the conversation.  How you engage this activity or topic is obviously dependent on 

age of student and their stage of development. 

 

In the educator course, we offer four (4) suggestions to participants to increase their 

empathy.  There is no reason why you can’t modify and use with your students and families.  

The four (4) suggestions and you possibly have more: 

 

1 - Ask the right questions.  In the course, we ask you to consider the environments your 

students are coming from, and what experiences they have been exposed to.  In our current 

reality, they are there now.  You can also use this to help them understand those around 

them by considering others experiences and that they may process differently, or they may 

be impacted differently. 

 

2 -Second, is the norm effect.  Normed teaching is another one of the suggestions. Normed 

teaching is based on the identification of a certain group of students that fall into a 

predetermined range. Many of the students of poverty and trauma, as well as those who 

are uniquely gifted, do not fall within the norm or meet the descriptors of the select group 

for which the curriculum was created, therefore, by default, they end up being left out.  

 

 



 

 

3 - Challenge certainty is a third suggestion. Because your student tells you something, or 

anyone for that matter, doesn’t mean that is the case.  We talk about perspective-taking and 

that is because everyone has one.   

 

4 – Lastly, implicit bias. Implicit bias is the attitudes and generalizations that 

unconsciously impacts a person’s perceptions and decisions. If you have ever looked at a 

child or person and thought “because they have experienced a, b, or c or come from d, 

e, or f, they can or cannot be expected to x, y, or z”, then you probably need to check 

your implicit bias. 

 

 

 

 

 

  



 

WAY #9 – KNOW THE STATE AND WATCH THE STAGE: 

REGULATION THROUGH RELEVANCY 

 

If you have ever heard Dr. Bruce Perry speak, there is a good chance you have heard him 

share the statement “know the stage, watch the state”.   As an educator, you are well aware 

of principles, strategies, and methodologies for developmentally appropriate instruction.  

The challenge is when what is considered and normed developmentally appropriate for “an 

8-year old”, doesn’t seem to be working for “your 8-year old”.   

 

Couple this with our current situation of living amidst the angst of COVID-19, and even 

previous and existing situations in the child’s lives, we find that the instruction not only 

needs to be developmentally-appropriate for the child, but also in consideration of the state 

they find themselves.   

 

Learning is a state-dependent and relationally-driven activity. It is now easy to see how 

building relationships with your students and parents as co-learning partners is the most 

effective route in the long run. It may be challenging to get there at first, but when you do, 

it makes what comes more manageable.  Perhaps there has been a lack of opportunity in 

the past given the constraints of the classroom to facilitate, but now might just be that time.   

 

What if with one global pandemic, you went from educator to coach. What would that look 

like? It is easy to give a quick response, “I am already a coach”, but take a few minutes to 

consider how different that might look and how you would approach it. 

 

 

   



 

WAY #10 – FIND YOUR BEAT: REGULATION THROUGH 

RHYTHM 

 

We are all bundles of electrical frequencies, continuously pulsing.  An adverse childhood 

experience interrupting brain development can, let’s say, get you out of sync – too fast, too 

slow, irregular. 

 

Drum Circles are becoming very popular.  Educators and practitioners becoming certified 

in how to facilitate all underscoring the importance and effectiveness of regulating through 

rhythm.  Drum circles are great team building and consensus building tools as well. 

 

Resources for Rhythm Intervention are: 

Drumbeat - http://holyoake.org.au  

The Vibe Project -  http://thevibeproject.net  

Rhythm Connect - http://rhythmconnect.com  

Be Rhythmic – berhythmic.com 

 

Many educators are familiar with the GoNoodle website where students can practice 

brain breaks. https://www.gonoodle.com.   

 

If you are feeling really adventurous, you may explore ways to DIY a small drum.  There are 

hundreds of resources available online, and you can find the one that best suits your needs.  



 

WAY #11 – AND AGAIN: REGULATION THROUGH 

REPETITION 

 

We have heard practice makes perfect.  We can’t promise perfection in all cases, but it does 

build the parts of the brain impacted by adverse experiences.  If someone gave you a gift 

and you held it for 3 seconds and then let it drop to the ground, we might assume that you 

were not interested in receiving the gift.  A brain that is in survival mode and being 

emotionally charged finds it difficult to hold on to information for extended periods of time, 

but if we continue to repeat information, possibly presented in different ways, it can help 

students begin to hold on to that information a little longer until it moves from temporary 

storage to long-term storage (received).  

 

In an effort to create the learning and build the integration that comes from REPETITION, 

take a topic from one of your lessons you are doing with your student and ask them to share 

with you the different ways this information could be presented using the following leads: 

See it! 

Hear it! 

Do it! 

Touch it! 

This multi-sensory, multi-modality exercise, helps strengthen the student’s learning and is a 

strategy for practicing REPETITION. 

 

We have broken down Dr. Perry’s 6 R’s, but it is important to point out and remind ourselves 

of their interplay.  We can easily see how building memory through repetition strengthens 

the brain and consequently learning, but also how it is facilitated by relationship. If a student 

does not trust the source of the information, it will be that much more difficult for them to 

hold onto that information.   

 

 

  



 

WAY #12 – GIVE SOMEBODY A BREAK: REGULATION 

THROUGH RESPECT 

 

This WAY supports relationship and the need to continue to build empathy and that is the 

attribute of RESPECT.  What is respect anyway? One definition is the regard or consideration 

of another’s feelings, desires, rights, or traditions.  Another is expressing a feeling of deep 

admiration. We know this can be challenging, but it is important to remember that of the 

more than 7.5 billion people in the world they probably do not think and believe or do 

things the same way as you do.    

 

Convictions, beliefs, and values are important.  They are part of what makes you, you.  At 

the same time, others have the option to have their own set of convictions, beliefs, and 

values.  If you have something worth sharing, you will not gain access by being 

inconsiderate and disrespectful.  Remember, RELATIONSHIP is always STEP ONE.   It is 

reported that the school district in Houston, Texas includes over 140 ethnicities.  Can you 

imagine?  Maybe you can.    

 

  



 

WAY #13 – YOU WIN THE PRIZE: REGULATION 

THROUGH REWARD 

 

It’s called the pleasure center in the brain, also referred to as the reward circuit. We all have 

one. It is found near the center of the brain. It is responsible for all types of pleasure, both 

healthy and unhealthy. Impacting the amygdala (the seat of emotions), the pleasure center 

is where we find the control for the release of dopamine.  

 

Healthy levels of dopamine gives us feelings of accomplishment.  When we get the right 

answer, solve that problem, finish our assignment before everyone else – we feel good.  We 

have a goal we are wanting to reach.  The trick is helping ourselves and our students make 

sure that our pleasure is not always self-seeking, which can lead to unhealthy dopamine 

hits, i.e., excessive screentime or video play, substance abuse or other high risk behaviors. 

 

 

 

 

 

  



 

WAY  #14 – VALIDATE EMOTIONS 

 

It is more than understandable that students experiencing stress might be emotionally 

sensitive.  As mentioned, when this stress is placed on top of another unaddressed issue the 

waters can be unusually bumpy. So, it is important as educators and as a support to parents, 

to validate what can be the varying emotions of your students, while at the same time doing 

what is in your power to calm the seas.  Our desire, our hope is to get the child back to the 

emotional basecamp, to a place of feeling safe.  We always want to start with relationship.  

Relationship is always ground zero.  Scaffolding on this is the research that shares role 

modeling as a key factor in building resilience.  If we say modeling is mirroring, then we 

think of the science lesson on mirror neurons.  Our emotional interaction and response as 

teacher/coach to our students and parents is saying “come where I am”.  In summary, we 

are building relationships and modeling healthy emotions.   

 

Next, we want to share something that we talk about in the educator course called The 

Educator’s BankshotTM.  This will be a lead into the next WAY. Research tells us that in order 

to regulate our emotions, we need to build or grow our frontal cortex.  On the surface it 

seems contradictory, when the dysregulated emotions are what is getting in the way of us 

doing that very thing.   The Educator’s BankshotTM is your ability to help a student get a 

glimpse of their face in the future by helping the brain navigate emotions by engaging in 

metacognitive or front-brain activities (WAY #15).  The organization, You-EQ, has 

developed a series of flash card games and system that helps individuals increase their 

emotional intelligence. Many are having great success. Their “I feel _____, when I think 

_____” formula helps regulate and strengthen the brain. The great thing? The ability to 

IDENTIFY an emotion is a front-brain activity. The emotions of a child who lives in the 

midst of trauma or with unaddressed trauma can range the continuum. This a great exercise 

for centering and calming hyper emotions as well as expanding those that are restricted.  

Enjoy their language of emotions resource and give it a try.  You will also want to check out 

their gift to teachers of the digital, modified version of the EQ2IQ game.  



 

WAY #15 – PRACTICE FRONT BRAIN ACTIVITIES 

 

We live in such an emotionally driven world that we sometimes can allow the priority of 

cognition to become fuzzy. However, in order for students to succeed academically and be 

contributing and productive citizens in the world, it is of extreme importance.   

 

Another point to make about the brain is that it functions sequentially. There is a natural 

law of order in play, like most things in life.  We don’t need to assign a judgment or opinion, 

it just is.  You may already be versed in the brain science, but basically, without getting into 

too much brain science: bottom, middle, and top.  If we take that and put it beside Maslow’s 

Hierarchy of Needs, we get a pretty good picture of the relationship of part to function.  

 

  

 

 

 

 

 

 

 

As mentioned in our last WAY, getting students to the top part of their brain through 

metacognitive activities or higher order thinking skills is key.  If they are going to be able to 

navigate life, then having the strong executive functioning skills to support is a given.  This 

means you want to give special attention, if you are not already, to making sure your 

instruction is delivered from that perspective. 

 

 

  

THE BRAIN 
 

TOP – Cortex 
Executive 
functioning 
MID-BRAIN – 
Limbic System – 
Emotions, Arousal, 
Motor Regulation 
BOTTOM – 
Brainstem – Blood 
Pressure, Heart 
Rate 

MASLOW 
 

Self-Actualization 
 
Esteem 
 
Love and 
Belonging 
 
Safety 
 
Physiological 



 

WAY #16 – INTEGRATE WHENEVER AND WHEREEVER 

POSSIBLE 

 

In Way #5, we shared about the impact of trauma on the brain and specifically, its ability 

to shrink the corpus callosum.   When you have the part of your brain that helps one side 

talk to the other compromised, then spending additional and intentional time strengthening 

it is crucial.   

 

When it comes to the left and right hemisphere, it is not either or, they both have their 

strengths and purposes, but they work best, when working together.  Finding ways to embed 

integration into your lesson will strengthen learning. 

 

Integration Strategies 

• Exercise cross-body movement whenever possible – Using cross crawl exercises like 

walking or running where you are intentionally making sure the opposite sides of the 

body are working together (left-arm, right-leg, right-arm, left-leg),  

• Create activities that emphasize cause and effect 

• Develop the ability to perceive details 

• Build in opportunities to judge time and sequencing 

• Strengthen critical thinking skills 

  



 

WAY #17 – EMBRACE PERSONAL AGENCY 

 

Let’s start with an attempt at an analogy.  You can have all the parts of the car working in 

pristine order, but if you don’t have a driver, you will not go far.  Personal agency is the 

driver. It is CORE to your student’s academic success.  It is what puts form to function.  It is 

the representation of all your hard work when students are able to take what you have taught 

them in context and make application to their own lives.  Remember, we said we love 

connecting dots.  Here is a CONNECT THE DOTS exercise as it relates to personal agency. 

• Personal agency is the vehicle by which you get your life done, the vehicle by 

which you tell YOUR story, 

• Personal agency is predicated by self-efficacy, 

• Self-efficacy is a person’s confidence in their ability to do a thing, 

• Trauma in childhood attempts to strip a person of their feeling of self-worth, 

• If you have feelings of unworthiness, your confidence in your ability to do a thing 

is significantly depleted, 

• Without a sense of perceived efficacy, it is unlikely that one will be motivated to 

act, 

• One cannot exercise agency if one is not allowed choice (the opportunity to grow 

their self-worth). This means if we are not allowing the student to be a part of the 

creative process of learning and discovering and only feeding them information, 

then they do not have the opportunity to exercise this very important attribute, 

and  

• No action, no agency. 

 

 

 

The Lost Child Theory is part of Dr. Ivy’s research and it states that a child who experiences 

trauma in childhood is robbed of the experience of now.  Much like we are experiencing 

during COVID19, time seems to be suspended. When this happens, a child loses three 

critical attributes.  They are: LOST SUPPORT, LOST SCRIPT, and LOST SENSE OF SELF. 

 



 

Building a student’s self-efficacy through personal agency, helps to mend the breach caused 

by the interruption. Your focus on what is important to them speaks to relationship (LOST 

SUPPORT), which creates purpose and context in their learning and purpose (LOST 

SCRIPT), and helps them to know who they are in the bigger picture (LOST SENSE OF SELF).  

AND the research tells us that SELF-EFFICACY supports SELF-REGULATION.  

 

This is a grand opportunity to partner with your students to discover their strengths and 

passions.  Very valuable information that you can use now as well as pass on to their 

teachers next year.  What a gift from everyone’s perspective! 

 

https://blog.newtontalent.com/finding-your-passion-five-steps-to-discovering-the-work-

you-were-meant-to-do 

 

Strengths Finder by Gallup is an excellent resource for learning more about discovering 

strengths.  Even if your students and families can’t participate in the assessment, it is a great 

resource for learning more. 

https://www.strengths-explorer.com/home.aspx 

 

 

 

 

  



 

WAY #18 – EXERCISE RECIPROCITY  

 

If this time has shown us anything, it is that in a moment of time, what some may have 

thought or used to separate or categorize or rank, became much more level. All the things 

that we have allowed to disconnect us, we now have an opportunity to focus on 

connectedness.   

 

Reciprocity is defined as exchanging something with someone in order to gain a mutual 

benefit or with the recognition that it will come back to you at a future time.  Dr. John 

Callendar says that “reciprocity plays a central role in our social existence and in human 

relationships.”  Practicing reciprocity is an exercise that helps bring balance or restitution 

to an unbalanced situation or environment and is used often in restorative practices. 

 

This is a larger topic and deep well, but for the purpose of this WAY, we want to take an 

opportunity to restore or grow relationships with each other by building circles of trust or as 

it is referred to in the corporate world or workplace, a reciprocity ring.  It is another 

opportunity for students to practice empathy and vulnerability, build team, ask for help, and 

grow the social capital within the student body.  Borrowing from the reciprocity ring idea 

used in the workplace, you can ask each student to share a need or desire, then this need 

or desire is shared with the group, and each member of the group has an opportunity to 

share how they might help meet that need.  Depending on the maturity level of your 

students, you may need to set some ground rules.   

 

 

  



 

WAY #19 – DESIGN A “SERVE ANOTHER” PROJECT  

 

Our last WAY or suggestion is the “what I’m going to do when I get out of here” idea. When 

you feel like you have had something taken from you, giving back can actually be healing. 

Humans have an innate need to live a life of contribution and this is one small way to think 

about that.   

 

This activity combines many of the ideas that we’ve already discussed and important 

attributes we have mentioned. It involves critical thinking, problem solving, decision-

making, all activities that require the front part of the brain to be activated.  In addition, 

since this is a service-learning project and it’s all about giving back, the idea of building 

positive relationships and restorative practices are in play as well as empathy and respect.   

It is easy to embed core subject activities into the project, i.e. journaling about the 

experience, etc.  When their service learning project involves a community or social issue, 

it is an opportunity to explore the emotions connected to this experience.   Asking questions 

like what are you passionate about, what gets you upset, what do you see that needs to 

change in your world?  

 

During this time, it can feel that all the information coming at you is in a negative context 

which means creating positive experiences and sharing them are so very important.  Take 

your “serve another” project to the next level by sharing with your local media and creating 

that much needed “feel good” story that will benefit all who hear it. 

 

We have just the jumping off point, if you are interested.  Our colleagues in Colorado at Big 

Idea Project have launched the Generous Leadership Challenge and they would love for 

you to join in.   

 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Thank you again for all that you do. At Every Child Whole, we bless you as you continue 

to Create Opportunities and Values Instead of Distress in countless ways. 

 


